The article investigates the phenomenon of "educational cynicism" -an attitude towards "enlightened negativity" frequently seen among school teachers and university professors. Since this attitude is usually manifested in rejection, opposition and accusation, the article is structured with binary oppositions, manifested in words and actions of the neo-tribe of "educational cynics." Keywords: cynicism (contemporary) and cynicism (philosophy), somatics and thinking, fear and interest, theory and practice, selection and choice, messianism and professionalism, worldview and educational offer. 
Introduction
The title of this article in many respects echoes with the title of Peter Sloterdijk's book In many respects this is promoted by the fact that in the process of reflecting about them they believe themselves to be enlightened people. We understand educational cynicism as a total of attitudes of a type of a teacher (a school teacher or a university professor) that is common in mass education: it is a negative enlightened and, therefore, authoritative attitude toward students, a school (university) administration, the Ministry of Education (or other state education agencies), innovative educational projects, individual education, parents and their colleagues. This is the same type that is indignant over the next reforms of the Ministry, which believes that only God knows algebra to "5", they themselves know The danger of cynicism (philosophy) criticism is the transformation of cynicism critics into cynics. This is facilitated by the desire to finally seize the power and arrange "everything differently" in education. In order not to fall into a performative contradiction (Habermas, 2000: 126) , educational cynicism (philosophy), as we The further text of our work is devoted to various aspects of criticizing educational cynicism that are often loosely related to each other. We did not set the task of presenting these aspects consistently, systematically and fundamentally. If you like, these are sketches, fragments, various aspects of travesty, surprise and criticism.
Thinking vs somatics
A typical situation for any audience.
Children (or adults -university professors or school teachers) received a "non-standard task". A few minutes passed in the agonizing "thinking". Everyone is trying to "solve this task in the mind"; while physically the person is doing nothing. Hi/she is not drawing and not trying to depict what is given in the statement, not, at least, trying to change seats to someone and discuss the ideas for the solution.
There is a deliberate disruption in thinking and somatics in the entire structure of mass education, at schools and universities. To think means to sit still and wrinkle your forehead.
During the lessons, children sit still, just like their teachers do at the conference. Their physical movements are in no way connected with thinking; these are rather instinctive body movements. The leg became numb, so you need to change the position.
To move does not mean to think. When at the regional competition "The Teacher of the Year" on the third minute of the lesson a physical education teacher suggested the children "to think and discuss", one of the jury's members opened his mouth wide in amazement.
Let me note -it is not about physical education breaks. During these breaks, as a teacher thinks, children stop thinking and are stretching up their bodies to start thinking still again.
It is all about the fact that the thought action caused by the body movement or the body movement mediated by thinking are not perceived as a necessary attribute of the educational process. Dexterity is one thing. This is a physical education teacher's business. Flexibility of mind is different. This is, for example, a mathematics teacher's business.
These attitudes are dominant. In general education there are virtually no practices that presuppose the interdependent activity of the intellect and the body. Not surprisingly that in almost any class, there is a differentiation between "sickly nerds" and strong and healthy "half-wits".
Practices of "immobile thinking" and "thoughtless movement" characteristic of school and university contrast sharply with the numerous practices that are widely spread outside the mass education. A software programmer thinks, and his thought is expressed in dextrous and quick movement of his/her fingers on the keyboard.
Pianists often have a state that is characterized as "fingers and hands think". In order to play tennis well and to drive a car it is necessary to think and act physically coherently. Finally, to play computer games, you need to have the dexterity determined by quick thinking. This is what children know for sure.
We will express a working hypothesis that in this dissociation of thinking and bodily movement, the body "wins". It is the constrained somatics that is looking for its way out -pinching a neighbor and running around during a break.
After a physical education lesson, we noticed that children do not rush to "solve tasks" or discuss a problematic issue in history.
Theory vs Practice
First, theory, and then (if there is enough time and, as a rule, it is not enough) practice.
Despite a huge number of studies, projects and purchased sets of laboratory equipment, this educational cynicism is dominant. "Quasi" educational slogan "Knowledge is power" is in its basis. The majority of teachers are absolutely sure: "when it is told, it means it is acquired". A school or university student is a snail that must carry a library of "knowledge" with him/her.
Store is no sore, knowledge will be useful "one day".
A specific consequence of this attitude is a widespread way of actions of social actors and officials of different persuasions: "There is a problem -we need to introduce a new academic subject". Adults do not comply with the lawslet's introduce the subject "Fundamentals of Law" at school. There is the problem of moral decadence -let's introduce the subject "Fundamentals of Secular Ethics".
The cynicism of this attitude is obvious.
If the theory is not mediated by the activity of "here and now", it will not be internalized. This is confirmed not only by pedagogical experiments. This is a phenomenologically observable reality for any school teacher and university professor.
The next piece of theoretical knowledge will be washed away by a powerful information flow, which is introduced both by a sms from a girlfriend, a post in a social network, a dispute with a friend, and a watched film. Nothing separates the content of the section about arthropods in this information flow.
What are the reasons for the dominance of this attitude?
To recognize practice as a priority means to give up a part of one's own power. Practice is always situational, it is eventful, and it can lead to a lot of unplanned things: to questions, to breakdowns and to physical activity. Managing practice is much more difficult than managing the process of "writing down" or "listening" to theory.
The second reason is the supposed hierarchical nature of the pedagogical knowledge structure itself. We will consider this aspect of educational cynicism a little bit later, meanwhile we will note an interesting fact: when discussing innovative pedagogical ideas with teachers, they proudly exclaim: "We are not theoreticians, we are practitioners!" It turns out that in relation to pedagogical action a teacher "imagines" him/ herself to be a practitioner who does not need "theoreticians", but in relation to the discipline taught by the teacher -a "theorist" who does not offer practice to school or university students!
Mathematics vs fine arts
In general education, there is an actual division of subjects into "important" and secondary. The "important" ones include mathematics, the Russian language, physics and history (everyone can continue the list);
"secondary" subjects include fine arts, music and dance classes. These subjects are in the curriculum of primary school, and the first years of general school. In high school they are not required as compulsory ones. There are areas of art that generally, as a rule, are not studiedphotography and cinema. What is the reason?
The argument "they will have to pass the USE in mathematics" is a weak argument in this case -this state of affairs existed in general education even before the introduction of the USE. In Russian universities, of engineering orientation for example, you will not find dance classes, music, painting and art photography in the principal educational programme. "Leg twitching" safely migrated to extracurricular activities, to additional education.
"Mathematics", they will say to you, her life will continue, needs all these wonderful disciplines. And, despite the fact that these arguments are recognized as fair, the division of subjects into "important" and "secondary" ones remains. Of course, no one officially calls them "second-class subjects", but informally "everyone understands everything". What is the reason for this "double consciousness?"
The answer is obvious. These disciplines are contrary to the educational cynicism orientations described above. They involve a combination of thinking, experiencing and somatics. Their study is impossible without the priority of practice.
Dance classes and music can introduce alien phenomena into mass education: pleasure and interest that is not mediated by pragmatics (it is not necessary to pass the USE). They are generally based on interest. It makes sense (if you take on this business) to offer them as elective courses.
Someone will choose classics (waltz, tango and foxtrot), someone -social dances, someone -rap and someone rock.
Running a little bit ahead: it is impossible to teach these subjects without being in line with the zone of a child's nearest development. First we will train pure solo singing, and then we will try to sing "a due voci".
Selection vs choice
In recent years, the opposition of "choice/ selection" is a fundamental opposition, which, as we see it, determines the development/stagnation The concept of choice, according to which a school or university student has the right to decide at what level, from whom and with whom to study, is confronted with the concept of selection, which suggests that adults, teachers and administration determine themselves who to select for studying any (the same for all) curriculum.
Supporters of the concept of choice believe in the student's subjectness. They sincerely believe that the student has the right to choose (including erroneously) any part of curriculum; that to a certain extent this right enforcement makes the student a subject of his/her own educational activity.
The supporters of the concept of choice trust subjectness. If a main school student chooses a training group or a short-term course "in step with" his/her friend, if a student has chosen an academic discipline that, as someone seems, "they do not need", it is their choice, they must exhaust this choice up to the end, to understand its limited nature. The older a student becomes, the greater freedom of choice he/she should be given.
The supporters of the selection concept do not trust students' subjectness. They consider them (students) incapable of making any particular educational decisions. "We know better what they need", we know better what kind of education should be given -this is the slogan of the selection concept supporters.
To stop subjectness being only an ideology, it is necessary, at least, to learn to notice its manifestations in students' activity. Most supporters of the "selection" concept do not believe in subjectness, because they do not see it. Non-adaptive student's activity at a lesson is perceived by them not as a manifestation of intentionality and a student's attitude toward what is happening, but as an annoying hindrance. The choice made on the grounds that do not coincide with the notion of conscious choice is considered erroneous initially. As an erroneous choice it should be corrected and as soon as possible.
Supporters of the "concept of choice", on the contrary, believe that free choice and an educational decision based on it, is a manifestation of subjectness, a fixation of one's own attitude toward teaching, teachers and that is happening at school in sociality. Of course, a simple series of choices is not enough for subjectness development, but a chosen course, a subject and a discipline to some extent change the educational reality of a student. Now it depends 
Prompt vs Error Tolerance
The cynical "removal" of the contradiction between the zone of proximal development and the USP is often implemented in the form of a prompt. If a student, not understanding what to do, stopped in confusion, or is going to do something wrong, the natural reaction of a pedagogical cynic will be to prompt and correct.
Repeating the actions that are above the level of his/her understanding after the teacher, a student "gets to the end". The prompt "has worked". A student still has not understood anything, but the problem is "solved". Prompt's repetition fixes a student's dependent orientation. In a problematic situation, a student is confident that the teacher will correct a task solution and a form tutor will tell you how to conduct the event properly.
Prompts are an integral feature of pedagogical cynicism. Error tolerance will presuppose at least distraction of attention, resources and forces to detect, understand and correct it (error).
The situation will by grossly distorted by the premeditated course of the "educational process".
Management will be lost. It will be necessary to act "according to the situation".
Messiah vs professional
The word "Teacher" should be written (Rowling, 2000) .
Worldview vs educational proposal
A vivid manifestation of messianism and the desire for symbolic power is a frequently formulated goal -to give children (students) the "worldview". In this case there is a claim that a teacher, no, the Teacher, has a universal The genuine scientific, strictly verified and systematic knowledge of how the world is arranged is turned out to be a private worldview, far from being harmonious, based on myths and the fragments of what has been read, heard and seen. In addition to the content of his own discipline, tensor analysis, for example, a professor informs the students what he thinks about women ("who is cleaning the blackboard in such a way, Ivanova, it is not the same as mopping floors"), about the government (here, as a rule, the theory of conspiracy is applied: "they have ruined everything and are proceeding in the same manner"), about the education system ("everything is rotten, the student used to be different") and about science ("There is only one science -physics. As Rutherford said: all the rest is collecting stamps"). 
Fear vs interest
Under conditions of delegitimization of the classical content of education the orientation to use two methods of motivation -the carrot and the stick (fear) prevails in pedagogical practice.
It is necessary to punish, frighten and encourage them (school and university students), these are the main incentives for them to master the content that we consider systemic, fundamental and correct. The true interest and the desire to study different aspects are not considered as the leading motives of studying.
The motivational arsenal of educational cynicism is symbolic coercion, symbolic intimidation and symbolic encouragement. As coercion and encouragement work worse and worse, intimidation often becomes the leading "motivator". School students are frightened by the USE (BSE) from the early school age. Students are frightened by the prospect of expulsion. Do not be surprised that the phenomenon of selfeducation is so rare.
Educational cynics are repugnant to the idea that it is necessary to work for the students' interests, needs and desires. The schizoid situation is in the fact that (1) from their own experience they know how much school or university students can do THEMSELVES when they are interested. On the other hand, they (2) see the lack of interest among children to what (and how) they teach. It would seem that from statements (1) and (2) it follows that we need 3a) to understand what can be of interest to children in the zone of their proximal development (the range of possible children's interests); 3b) to change educational content, to make it differentiated; 3c) to change the methods of working with students.
The schizophrenic logic of educational cynicism derives quite different statements from
(1) and (2): (4a) 
"Sit down, two" vs credit system
A characteristic feature of educational cynicism is rejecting the systems of educational results objectivization. School teachers and university professors got used to using "magic grading" system. "Sit down, Ivanov, two!" "Today only four, Petrova" -these simple phrases allow them to maintain their own symbolic power.
Their "symbolic power" is in assessment. To make the assessment transparent, to subject the result of their own work to pedagogical analytics means "to reveal secret knowledge". Assessment objectivization means that a student can compare the credit points that a teacher has given him with the criteria on which these points are based. He/ she, a student, may not agree with the assessment.
He/she can assess him/herself (or ask another person to do it).
Educational cynics do not want to share power. That is why they criticize the USE, the BSE and credit systems. When the results and criteria are formulated by others -this is what they do wrong. "These are the wrong results and the wrong criteria". The proposal to develop criteria independently is followed by another schizophrenic response: "We were not taught this!".
Teachers vs programmers
The enlightened negativism of educational The availability of information, content and software prioritize the "interest in something".
If interested, you can do almost anything. The question is that you are interested in.
In the struggle for souls, attention and interest and school and university students' motivations, programmers beat teachers. 
Teachers vs officials and parents
Everything bad in education for the educational cynic is personified. These can be 
Hierarchy vs workshop
The state of affairs described in the previous section builds a characteristic hierarchy of pedagogical knowledge, described, for instance, in the works by V.V. Kraevsky. The pedagogical methodology is "a system of knowledge about the foundations and the structure of the pedagogical theory, the principles and methods of obtaining knowledge that reflect pedagogical activity, as well as the system of activities for obtaining such knowledge and substantiating programs, logic, methods, and assessing the quality of research work" (Kraevsky, 2002: 7) . Pedagogical research is subordinated to methodological pedagogical knowledge. Pedagogy studies educational activity and standardizes it in accordance with its laws, principles and theories. The difference between the theoretical and methodological culture of a scholar and a teacher, according to Kraevsky, lies in the fact that "the first one received scientific pedagogical knowledge and "produces" it, and the latter uses it" (Kraevsky, 2002: 9) . 
